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Inclusion Statement 
 
At Star International School - Mirdif, we aim to create a sense of community and 

belonging for all our pupils. We have an inclusive ethos with high expectations, a 

broad and balanced curriculum for all children and systems for early identification 

of barriers to learning and participation that a child might have.  

 
We fully support the vision for Dubai to become a fully inclusive city by 2020. The 

purpose of this policy is to provide a single point of reference for all stakeholders 

regarding the procedural information to assist in accessing programs and 

services provided for students with special educational needs and disabilities 

(Students of Determination) (SEND). 

 
What are Special Educational Needs and Disabilities (SEND)? 
 
SEND are defined as educational needs that are different from those of the 

majority of students, and which arise from the impact of a disability or recognized 

disorder.  

 

The KHDA Inspection Framework 2015-16 says that being identified with a 

special need could mean that students require specialist support, specific 

curriculum modification or individualised planning to ensure that they make 

expected levels of progress given their starting points. 
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Types of need will be identified according to the 2015-16 KHDA Framework:  

 

Type of Need 
 
 

Description 

Behavioural, Social, Emotional Behaviour 
that presents a barrier to learning 
 
 
 

Emotional problems such as depression, eating 
disorders, attention deficit disorder or attention deficit 
hyperactivity disorder (ADD/ADHD), Oppositional 
Defiant Disorder (ODD), Conduct disorder (CD), 
childhood psychoses and syndromes such as 
Tourette’s. 

Sensory - Visual impairment Visual impairment is when a person has sight loss that 
cannot be fully corrected using glasses or contact 
lenses. 

Sensory - Hearing impairment Hearing impairment, deafness, or hearing loss refers to 
the inability to hear things, either totally or partially. 

Physical Disability Disabilities arising from conditions such as congenital 
deformities, spina bifida and/or hydrocephalus, 
muscular dystrophy, cerebral palsy, brittle bones, 
haemophilia, cystic fibrosis or severe accidental injury. It 
is important to state that there is no necessary direct 
correlation between the degree of physical disability and 
the inability to cope with the school curriculum, apart 
from the elements involving physical activity. Students 
with severe physical disability may have minimal special 
educational needs, while those with minimal physical 
disability may have serious learning needs. 

Medical Conditions or Health Related 
Disability 

Medical conditions that may lead to an associated 
“special need”. These conditions may be temporary but 
are more likely to be ongoing and include such illness 
as asthma, diabetes and allergies. 

Speech and Language Disorders disorder 
(This does not include students with 
additional language needs) 

Expressive language disorder - Problems using oral 
language or other expressive language. Students’ 
understanding of language is likely to exceed their 
ability to communicate orally. 
Receptive language disorder- Problems 
understanding oral language or in listening. 
Global language disorder- Difficulties with both 
receptive and expressive language. Global language 
disorders affect both the understanding and use of 
language. 

Communication and Interaction Disorders  Autistic Spectrum Disorders (ASDs) are neurological 
disorders that are characterised by difficulties with 
social communication, social interaction, social 
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imagination and flexible thinking. Asperger’s 
Syndrome is thought to fall within the spectrum of 
autism, but with enough distinct features to warrant its 
own label. It is characterised by subtle impairments in 
three areas of development. There is no clinically 
significant delay in cognitive development or in 
language acquisition. However, students with 
Asperger’s syndrome often have communication 
difficulties. 

Learning difficulties 1 Below average general intellectual functioning often 
reflected in a slow rate of maturation, reduced learning 
capacity and inadequate social adjustment. 

Learning difficulties 2 Significant learning difficulties which have a major effect 
on participation in the mainstream curriculum, without 
support. 

Profound and Multiple Learning Difficulty 
(PMLD) 

Complex learning needs resulting in severely impaired 
functioning in respect of a basic awareness of 
themselves, the people and the world around them. 
They may include physical disabilities or a sensory 
impairment. A high level of support is likely to be 
required. 

Assessed Syndrome A syndrome usually refers to a medical condition where 
the underlying genetic cause has been identified, and 
the collection of symptoms is genetically related. 
Examples of syndromes include: Down’s syndrome, 
Stickler syndrome and Williams syndrome. 

Specific Learning Difficulties 

Dyslexia -reading Dyslexia is a specific difficulty with learning to read 
fluently and with accurate comprehension despite 
normal or above average intelligence. This includes 
difficulty with phonological awareness, phonological 
decoding, processing speed, orthographic coding, 
auditory short term memory and language skills/verbal 
comprehension. 

Dysgraphia - writing/spelling Dysgraphia is a specific learning difficulty that affects 
written expression. Dysgraphia can appear as 
difficulties with spelling, poor handwriting and trouble 
putting thoughts on paper. Dysgraphia can be a 
language-based and/or non-language-based disorder. 

Dyspraxia – fine and gross motor skills Dyspraxia goes by many names: developmental 
coordination disorder, motor learning difficulty, motor 
planning difficulty and apraxia of speech. It can affect 
the development of gross motor skills like walking or 
jumping. It can also affect fine motor skills or speech. 
Dyspraxia is not a sign of muscle weakness. It is a brain 
based condition that makes it hard to plan and 
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coordinate physical movement. 

Dyscalculia  Dyscalculia is a specific learning difficulty that affects 
the ability to acquire arithmetical skills. Learners with 
Dyscalculia may have difficulty understanding simple 
number concepts, lack an intuitive grasp of numbers 
and have problems learning number facts and 
procedures. 

 
 
Admission Policy 
 
Star International School is an inclusive school and admits students with SEND in 

accordance with UAE federal law no.29/2006. 

 
No child will be refused a place at the school on the basis of Special Educational Needs 
Disability (SEND), and the school ensures that students with SEND are able to engage 
and participate in quality learning experiences alongside their peers. At the time of 
admission if submitted reports or assessment reveal that a child needs extra support 
that the parents are not willing to provide, a risk assessment will be undertaken by the 
school. If the school has evidence that there are health and safety concerns, or if the 
school has not the appropriate resources to support the child, then the school will need 
to review all information and make a decision whether or not to accept admission If 
there is a recommendation that the child needs LSA support to support learning, the 
cost of this will be passed onto parents in line with the school fee policy. 
 
 

 If a child is receiving specialist services, such as Speech and Language 
Therapy, parents are responsible for providing the school with all relevant 
information, both at the admissions stage and once they have joined the 
school.   
 

 Any student with identified or suspected SEND at admission time will be referred 

to the Head of Inclusion. The Head of Inclusion will study reports (if available), 

observe, and assess the child, then meet with Head of Key Stage to discuss 

admission. 

 

 During the first term, teachers will observe children closely and any necessary 

alterations to the programmes will be made, with advice from the Head of 

Inclusion and the Inclusion Support teachers. Teaching Assistants are available 

to help implement and support strategies within the classroom and are deployed 

as necessary to support learning for all. The school currently employs LSAs to 
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support children who have significant SEND and for whom this strategy has been 

recommended by External Agencies. 

 
Children Transferring from other Schools 
 
Children transferring from other schools will be provided for with regard to the 

recommendations of their previous school, with amendments made if appropriate. 

The school does not specialise in one particular area, but aims to cater for the 

needs of all children.  Admission Arrangements need to be followed as outlined 

above and in the Admissions Policy. 

 
Responsibility for SEND provision 
 
The day to day responsibility for carrying out the school’s policy is the 

responsibility of The Head of Inclusion, under the authority of the Principal. 

 

All class teachers have responsibility for children with SEND within their own classes.  

They are supported with specific interventions by the Inclusion Support Team and 

any external provider that the parent might identify. 

 

The school aims to cater for all children, whatever their needs. Those with SEND 

can include children with learning difficulties, those with emotional or behavioural 

problems and those with physical disabilities. Many children may have special needs 

during their time at school, but this is not seen as permanent. Some children may need 

extra help for a few weeks or months, some may need it for several years. Children will 

be assessed regularly by staff to see what help is needed. Needs can be identified at 

any time and referrals are made to the Inclusion Support Team as soon as a 

possible need is identified. The school aims to identify and provide for a child’s 

needs as early as possible. 

 
 
Identification procedures 
 

 A student is identified as possibly having a learning difficulty (LD) through a 
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referral by teachers or parents.  

 Assessment results review (CAT4, GL, informative and summative 

assessments). 

 Class teachers are responsible for identifying children with SEND.  In the first 

instance, teachers are responsible for making differentiated arrangements within 

the class for all children. When these arrangements do not result in sufficient 

progress, the class teacher will refer the child to the Inclusion Support Team 

using the referral process.   

 When a student is referred, the Inclusion Support teachers will observe the 

student in class and in the first instance, offer advice in order to support teachers. 

  If, after a period of time ( not more than 4 weeks) in accordance with the “School 

For all document/ General Rules for the Provision Of Special Education Needs 

services” the student’s needs cannot be met in class, the Head of Inclusion, or 

the Inclusion Support teachers, will carry out a screening test after seeking 

parental consent. 

 The results of the screening test will be shared with the class teachers and 

parents, and if a student is found to be eligible for Learning Support services the 

student will be added to the learning support register and an IEP will be 

developed, as well as a student’s profile, showing recommendations and 

strategies for all teachers.  

 The IEP targets should be SMART: Specific, Measurable, Achievable, Relevant, 

Time limited. The IEP will document strategies used to support the child. When 

an IEP is written, parents are invited to discuss the IEP and their views and 

feedback also feed into the provision These IEP’s are reviewed termly for 

progress against agreed outcomes. 

 Home strategies will be shared with parents. 

 In some cases, parents will be advised to seek the opinion of an external agency 

(Educational Psychologist), or therapist, in order to fully understand the student’s 

strengths and needs, and to ensure that the student is receiving the extra needed 

support outside school, for example, behavioural therapy sessions or 

occupational therapy sessions.  
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The Individualised Educational Plan (IEP) 
 

 The IEP SMART goals are set by the class teachers and discussed with the 

Inclusion Support teachers and parents 

 The key subjects that are supported by the Inclusion support department are: 

English, Maths, and Science, a student might also have targets related to social 

and behavioural development  

 Arabic A students, who are on the SEND register, will also have an Arabic IEP. 

The IEP targets are tracked weekly by the class teacher, the Inclusion Support 

teacher and the Learning Support assistant (if applicable) 

 IEP targets are reviewed termly  

 
Intervention 
 

 Intervention is provided in different ways: in-class support, focus groups, one-to-

one support (either in class or as a withdrawal session). 

 
Monitoring students’ progress 
 

 The Inclusion Support department monitors the progress of SEND students.  

Data and results of benchmark assessments and summative assessments is 

tracked. 

 
Exiting Learning Support programme 
 

 The Head of Inclusion Support and classroom teachers review the eligibility of a 

student to continue or exit learning support services 

 Students who no longer require Learning Support services will be placed onto a 

monitoring list and their progress will be monitored. 

 
 
 
Disability  
 
Star International School defines disability according to The UK Disability Discrimination 
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Act 2005 & Equality Act 2010. The School is mindful of their duties and responsibilities 

under the Equality Act 2010 and is fully committed to avoiding discrimination and 

promoting equality for all students. We seek to ensure that, wherever possible, any 

student with SEND joins in the activities of the school, together with those who do not 

have a special educational need or disability. 

 
Access for Disabled Persons 
 
The Foundation Stage is located in the EYFS building, and is on one level.  The Primary 

Department is located on the ground floor, also on one level. The Secondary section ( 

once approved, will be on the first floor of the building and is accessible via ramps 

located at strategic places around the building, as well as to the sports hall. A lift is due 

to be constructed for the first floor access in December 2018.  The Principal’s Office is 

located downstairs and there are other rooms available for meetings and Interventions 

in the downstairs building. The Learning Support office is upstairs but meetings can be 

arranged for downstairs or in the EYFS building.  There is a disabled toilet for the use of 

adults and children if necessary.  

 
 
 
Early Years SEND Provision 
 
It is expected that for most children the differentiated arrangements within the 

Foundation Stage will be sufficient to address their needs and to enable them to make 

progress. Class teachers will keep records of differentiated arrangement as well as 

progress through and across Development Matters age bandings. If these 

arrangements do not result in satisfactory progress the class teacher may consult the 

Head of Inclusion, and an IEP will be produced. Arrangements for children in the 

Foundation Stage will usually be carried out by EYFS staff with support from Inclusion 

support teachers.   

 

 

 
Facilities for children with SEND  (including personnel) 
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The Inclusion Support Teachers work with the class teachers to identify pupils with 

SEND. The Head of Inclusion monitors the in class and withdrawal provision by class 

teachers, specialist’s teachers and LSAs.  

 

The Head of Inclusion maintains a list and oversees the records of children for whom 

arrangements are being made. Reviews of these are carried out regularly throughout 

the year and new targets are set if appropriate.  In addition, records are kept by Class 

Teachers, Inclusion Support Teachers, and LSA’s of work towards targets on the IEP 

using the school's IEP tracking sheet 

 

The Head of Inclusion is responsible for ensuring that resources purchased for SEND 

and Learning Support are being used appropriately throughout the school and for 

identifying resources which could be used to meet specific needs. 

 

Personnel with identified SEND will have modifications made to their place of work and / 

or work practices as appropriate and as feasible to do so. 

 
 
 
 
 
LSAs support in the classroom setting 
 

The goal of providing individual LSA is to support the child to become successful and 

independent in the least restrictive school settings. This is in line with good inclusion 

practices and the UAE Ministry of Education guidelines regarding students with SEN. 

LSAs allow the child to function in a mainstream school setting successfully.  

 
Directing LSAs support for individual student needs 
 

A LSA works under the general direction of a teacher in the classroom, and under the 

supervision of the Head of Inclusion.  

 

 The Head of Inclusion sets out a vision for the role and purpose of LSAs 
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defining the contribution they will make to learning. 

 Teachers should inform the LSAs of the skills or knowledge the students 

they support should be developing, and the learning they want them to 

achieve by the end of the lesson. 

 LSAs must assist pupils to handle challenges  

 

Teachers and LSAs work collaboratively to: 

 

Teacher Responsibility LSA Responsibility 
Plan and supervise student instruction Support the student to participate in instruction 

Keep the same frequency of interaction with the 
student who has special needs as with his/her 
classmates 

Maintain proximity to the student with special needs 
only as much as needed in the classroom 

Supervise and make modifications to the regular 
curriculum based on student need and ensure that 
accommodations are provided 

Ensure that modifications of the regular curriculum 
are carried out and accommodations recommended 
are provided 

Comment regularly to the LSA and the learning 
support teacher about the progress of the student 

Be responsive to the suggestions of the teacher and 
LS teacher about the progress of the student 

Report on student progress in terms of 
academics, behavior and socialization 

Report on student progress in terms of academics, 
behavior, daily living and socialization and refer 
questions about student progress to class teacher, 
learning support teacher and head of LS 

Collaborate with parents, LS teacher and LSA that 
is consistent with those of all students in the 
classroom 

Develop a relationship with parents, subject/class 
teachers and LS teacher and refer conversations 
about the student to the teacher 

 
 
Head of Inclusion and LS teachers should enhance LSA’s effectiveness by: 

 

 Supporting a positive relationship with parents, service providers, 

classroom teacher, LSAs and student through communication of student 

goals and objectives 

 Providing recommendations and strategies (students’ profiles) as well 

as ongoing support for LSAs  
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 Planning a regular time and/or a means of communication with 

parents, service providers, classroom / subject teacher and the LSA 

 Monitoring the effectiveness of the LSA’s and the student’s 

performance in the classroom. 

 

Inclusion 
 

All children will be given access to the full British National Curriculum (2014). 

Schools are required to ensure that children with disabilities are not treated less 

favorably for a reason related to their disability. The School must take reasonable 

steps to ensure that the children are not placed at a substantial disadvantage to 

those who are not disabled. Where possible, activities will be adapted to suit the 

individual needs of the child. 

 
Children with temporary disabilities 
 

Children with temporary disabilities, e.g. broken limbs, will be reintegrated into 

school life as soon as they are considered medically fit to do so. This includes 

children with broken legs who need the use of wheelchairs. The school will work 

with the parents to ensure that with appropriate adaptations the child has access to 

all areas of the Curriculum.  If a wheel chair is needed or other medical needs 

means climbing stairs is not suitable,  and the child’s classroom is upstairs (Years 

4,5 & 6), consideration will be given to where the child will be taught and provision 

made for the curriculum to be taught in an accessible area. 

 
 
Use made of facilities outside the school 
 

The school works closely with External Providers with regard to Speech Therapy, and 

Occupational Therapy. Parents are encouraged to provide us with current information 

regarding their child’s therapy. This may be a condition of admission or re admission if 

the need for external support has been recommended by an Educational Psychologist 

report. 

 
Parental Involvement 
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Arrangements take account of the wishes, feelings and knowledge of the parents at all 

stages. The requests of parents will be taken into account where it is practical to do so 

within a mainstream setting and provided that their wishes will not be to the detriment 

of other pupils in the school, who also have the right to have their needs met. Parents 

are made to feel welcome and are encouraged to come in to the school to discuss their 

concerns at any time during the school year. 

 

It is the class teacher's responsibility to identify a SEND; this will then be shared with 

the Head of Inclusion who will gather additional data to gain a better understanding of 

the child’s need.  The Head of Inclusion, Class Teacher, parents and other relevant 

professionals will discuss concerns and the next steps. 

 

Parents of children who have been identified as having SEND are encouraged to work 

in partnership with the school for the benefit of their child. This can include specific 

work for the child to undertake at home, e.g. learning words, reading to parents, 

handwriting practice. 

 

Communication can be between the School and parents via written communications, 

informal discussions, as well as more formal meetings as appropriate 

 

Parental permission is sought before any External Agency are contacted; indeed it is 

the parent’s responsibility to identify their External Agency of choice, the school does 

not recommend one provider over another but maintains a list of External Providers 

that a parent may use for information only. If an assessment is recommended by the 

School, parents are responsible any costs. Parents are asked for their views about 

further intervention. They are kept informed at Parents' Evenings, IEP meetings and in 

formal and informal discussions with the class teacher, Head of Inclusion, Head of Key 

Stage and TA/LSA if appropriate. Parents are asked to keep the school informed about 

any changes to their child’s needs as they occur i.e. a change in medical 

circumstances. 
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Student’s Voice 
 
Children are encouraged to make choices and take personal responsibility for their 

learning. The opinions of the child will be sought by an adult who knows them well: 

either the class teacher, a TA, LSA or a member of the Inclusion Support Team. The 

child will be asked to express an opinion about their progress, and the help they 

receive. If appropriate, they will be offered the opportunity to contribute towards setting 

their own targets, although this will depend on the nature of the pupil's difficulties and 

their level of maturity. Their comments will be recorded and kept with the child’s SEND 

records. 

 

Children with Social, Emotional and Behavioural difficulties may be involved in setting 

their own targets and setting up their 'Rewards and Consequences' sheet. A 

Consistent Management Plan (CMP) or Behavioural Improvement Plan (BIP) will be 

written in consultation with School and any External Agencies. 

 
 
 
 
 
 
 
 
Criteria f or Monitoring Success of the School's Special Needs and 
Disability Policy 
 
 

1. Early identification of pupils with SEND, and continuous updating of the 

SEND Register, with some pupils being added and others removed as their 

performance improves (assessment and tracking from unique starting points) 

2. Pupils meeting SMART targets within the specified time. 

3. Results of SEND pupils in end of Key stage tests and other summative 

assessments / bench marks 

4. Parental feedback about provision received 

5. Feedback from External Agencies, reviews and in informal discussions 
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about specific children. 

 
Abbreviations: 
 
SEND Special Educational Needs 

LS        Learning Support 

IEP Individual Education Plan 

TA Teaching Assistant 

LSA Learning Support Assistant 

EYFS Early Years Foundation Stage 
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